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Resources

Embodied Rhetoric
Regardless of the discipline, applying an embodied rhetorical lens to
course material is a productive way for students to assess and gain new
knowledge. Our experiences as creatures in bodies affect both how we
create a text and how we receive a text (a text and rhetoric being any form
of communication whether in written, visual, or performative form). For
this reason, both reading and writing a text is a self-reflexive activity.
Students explore ways in which texts
are representative of the embodied
author, literally a writer in a body, and
how readers are similarly situated to
uncover the nuances of power
structures and implicit biases that may
otherwise go unnoticed and be
unintentionally perpetuated.
By applying the lens of embodied
rhetoric students make new knowledge,
own their study in personal and
applicable ways, and feel a part of the
scholarly process instead of at the
margins of academic inquiry.

Student Testimonials as Evidence:
•

I have learned a lot, especially how to look past the surface level and to think
about the intentions of the author—Sean.

•

I especially like the course theme of embodiment. I’m learning to adjust to a
different way of analytical reading and writing, also the course theme itself is
something I’m gradually learning more and more about each week—Olivia.

•

This course is very interesting because of the course theme. It is really
interesting to me to see what my brain does when it goes to other places when
I read as a part of embodied rhetoric and is not just my mind zoning out —
Lea.

•

I am enjoying attempting to look at the readings through two separate lenses,
the first being my own and the second being how a reader in the past would
have understood it—Ty.

In the Classroom
At the beginning of the course students are often puzzled by the
terms and theories of embodiment--even apprehensive to think in
these new terms. However, as we discuss and apply the theme to
the course materials, students express excitement in their
discoveries and the ways that seemingly distant topics and texts
suddenly have personal application because of their embodied
knowledge. While students are initially challenged, they soon feel
a great sense of accomplishment in being able to identify
embodied rhetorics. Being able to wield this new skill, they feel
validated and connected to their studies because of the embodied
theme.

(hyperlinked)

•

Social Identity Profile Wheel Handout. This is a good in-class activity and
springboard to small group discussion and also works well in remote
instruction discussion boards. Before reading the below articles, this may
be used as an ice-breaker for first-week course orientations as students
begin by reflecting on their own positionality before receiving and working
to extend new knowledge. However, this exercise is helpful anytime
during the course.

•

A. Abby Knoblauch, "Bodies of Knowledge: Definitions, Delineations, and
Implications of Embodied Writing in the Academy," Composition Studies,
vol. 40, no. 2, 2012, pp. 50-65.

•

Wilcox, Hui Niu. “Embodied Ways of Knowing, Pedagogies, and Social
Justice: Inclusive Science and Beyond.” NWSA Journal, vol. 21, no. 2,
2009, pp. 104–120.

•

KEY TERMS for using an Embodied Rhetorical Lens Quizlet for students.
This is useful as a springboard for discussion and study after reading the
above article(s).

•

Quiz: An Embodied Rhetorical Lens for students. (This is created in
Socrative.com and is shared for instructor use.)

It's essential to define the terms of embodied rhetorics for
students at the beginning of the course. One of the best resources
is Knoblauch’s article. A reading and class discussion of this
article helps students first identify embodied language, discover
the embodied knowledge it conveys, and then identify the
embodied rhetorics at work in the text and in their reading of it.

To begin, invite students to define their own positionality, helping
them to consider their own potential privileges and biases that
inevitably inform their choices and judgements. Such awareness
can build cultural intelligence and social collateral within the
classroom (digital and face-to-face) and beyond.
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